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Background 

In the French Community of Belgium, the term Valorisation des acquis de l’expérience (VAE) as it has 

been defined by the universities means that former non formal, informal (principally professional) or 

even formal learning can be recognised under certain conditions by the juries of universities in order 

to admit to a Master’s Degree a student who has not graduated as a bachelor of an equivalent 

subject and/or to dispense him/her of part of the curriculum. This case study will be focused on the 

first person whose job is specifically dedicated to VAE in universities: the VAE Counsellor. This 

position was officially created in the French Community in September 2008 whereby universities 

obtained specific European Social Funding. The promoters of this project were the members of the 

Commission ETALV (Education tout au long de la vie or Lifelong Learning) of the Conseil 

interuniversitaire de la Communauté française and their approach followed the so-called “Bologna 

Decree” adopted in 20042.  

                                                           
1
 We are very grateful to Theresa O’Brien (teacher at the CIFoP) for reviewing the interviews’ translation from 

French to English. 
2 COMMUNAUTE FRANÇAISE (2004), Décret définissant l'enseignement supérieur, favorisant son 
intégration dans l'espace européen de l’enseignement supérieur et refinançant les universités, 
31/03/2004 [M.B. 18/06/2004]. 



 2 

The point of this case study is to propose a glimpse of “what it means to work as a VAE Counsellor”. 

Three Counsellors out of ten (one from each Académie universitaire
3) plus the person in charge of 

coordination of the VAE platform at the French Community level were interviewed. As a matter of 

fact, this explorative presentation doesn’t pretend to be an exhaustive view of VAE Counsellors’ 

activities which vary noticeably from university to university and are dependent on a rather rapidly-

changing political framework. Moreover the interview excerpts hereunder and assumptions which 

put them into perspective should be confronted with other sources of information in a further 

survey. However these in-depth interviews based on a rigorous guide (see annexe) offer an 

interesting kaleidoscopic snapshot of the view that certain VAE Counsellors develop for their activity 

and position in their respective academic organisations. 

Do all roads possibly lead to VAE Counselling? 

At first sight, the four people who have been interviewed seem to present very different career 

profiles: the first one is a psychologist, the second one graduated in marketing sciences, the third one 

in philosophy and the last (the coordinator) in political sciences. As none of them had heard of the 

valorisation des acquis de l’expérience before discovering the job advertisement, all recognise that 

the opportunity to find a job initially played the first role in their application for the post.  

[1] Frankly: on the one hand I wanted to quit my job because I was employed part-time. 

However the interviewed people resemble each other in respect to their disciplinary background in 

human sciences and their common experience of adult education (practised by three interviewed out 

of four): 

[2] I had quite often worked with adults who had gone back to school or higher 

education and I liked it very much. It’s very different from working with young students. 

They also have a common appetite for exploring the unknown and taking responsibility for new 

projects. Their careers show an undeniable familiarity with autonomy: working partly as freelance, 

reorganising a department, carrying out a study, etc.  

[3] Regarding VAE I was attracted by the novelty and the service to put in place. The idea 

of starting from nothing: I’m interested in the unknown. 

                                                           
3 An Académie universitaire is defined by the “Bologna Decree” as an academic association of 
universities (art. 6). The nine universities of the French Community are currently divided up into 
three Académies: the Académie Universitaire Louvain, the Académie Universitaire Wallonie-Bruxelles 
and the Académie Universitaire Wallonie-Europe. 
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Furthermore each of them was interested in coming back to university after a career path in the 

public or associative sector.  Last but not least, all four evoked the resonance between the VAE 

project and their personal values expressed in terms of equal opportunities to higher education. 

[4]So, it’s a matter of values: it’s about facilitating access to higher education, of 

promoting equal opportunities. I was and still am attached to these values. 

Second-chance education for non-linear pathways. This touched me. 

To conclude this point we could hypothesize4 that there isn’t anything like a common road to the VAE 

Counsellor function but rather certain characteristics which seem to be part of the profile and also 

reflect, to a certain extent, the hiring criteria: a degree in human sciences, an experience of adult 

education, an appetite for autonomy and novelty, faith in equality in education. 

A position under negotiation in the interstices of university 

In a certain sense, the VAE project disturbs the traditional functioning of the juries’ members in a 

university as far as they are invited by the counsellors to examine equivalence between their 

academic program and knowledge that they didn’t contribute to produce. In an organisation where 

academic merits determine the positions of actors, involvement of “administrative” personnel in 

scholastic matters is not always considered favourably.  

[5] What’s for sure is that, at the strategic level, sometimes, you know, academics carry 

more weight than I do. […] At first, it’s not that easy, it depends on one faculty to 

another. They don’t know who I am and what I do: “Who’s this? Is he or she a member of 

the administrative staff?”    

In the first university we investigated, the VAE Counsellor had been charged by the rector to promote 

and negotiate the VAE procedures within the different faculties, to receive the candidates for 

valorisation, to assist them in the preparation of their valorisation forms, to introduce their case to 

the jury, to verify the administrative validity of the decision, and to take part in any internal (and 

sometimes external) meetings concerned by these issues. This Counsellor asserts that he has a direct 

hierarchical link to the rector even if his own activity falls within the scope of the Continuing 

Education department. The small size of the institution can be considered as an explicative factor of 

this characteristic. The position of the Counsellor is put to an advantage by the local community-

based culture: as a former student and teaching assistant of the same university, the VAE Counsellor 

is favourably considered and gets a good view of the institution’s informal functioning. 

                                                           
4
 As mentioned in the introductive paragraph the assumptions presented here have to be considered as first 

statements which will need more investigations before any attempt at generalisation.  
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[6] My strength lies in the fact that I’m a former student and I know the university 

through my former job
5
. So I know to whom I have to address my requests and what I’m 

facing as a Counsellor. 

The strategic support of the professor who initially promoted the application for European Social 

Funding of VAE in his university is also considered by the Counsellor as a facilitating factor to certain 

decisions he wants to be taken into consideration by other stakeholders. 

The second university concerned by our case study is much bigger than the first one. The hierarchical 

position of the VAE Counsellor is therefore part of more complex lines of responsibility: the 

Counsellor is supervised by the Vice-rector, the General Director of education and the Coordinator 

for Continuing Education. His job is very similar to the first Counsellor: to receive the candidates, 

implement the VAE process, make the administrative managers and the faculty juries aware of it. The 

motto of this Counsellor is pragmatism: step by step, he builds up a network in the different spheres 

of the university by “coming up with solutions” rather than with problems. 

[7] I’m very careful and diplomatic; I come up with solutions, even if there are things I’m 

not yet able to solve entirely. 

He develops personal relationships in different administrative departments (Admission, Information-

promotion, Student pedagogical support). And the inventory of Continuous Education he achieved in 

the early stages of his work permitted him to have a first glimpse of the situation in the faculties. He 

extends the relationship with the juries as they progress in their examination of the VAE candidates’ 

applications. According to the maturation degree of this relationship he proposes to the faculty 

different levels of professionalization for their collaboration. The most willing faculties are invited to 

formalize their minimal demands of competences. The Counsellor also assumes that the global 

strategic background in the French Community is more and more favourable to VAE and believes that 

it has a positive but very progressive effect on the implementation of the process. 

[8] In some faculties, there is a glimmer of hope. The Valorisation des acquis de 

l’expérience has been revealed as an important topic at the Round Table for Higher 

education
6
. So they [academics, faculties, etc]

7
 see which way the wind blows. But there 

is a lot to do before convincing people in practice.  

                                                           
5
 This Counsellor was previously a research assistant in this university. 

6
 This Round Table has been set up by the Ministry for Higher education in order to collect the main actors’ 

views on the future of Higher education.  
7
 The words in square brackets have not been delivered by the interviewed but have been added by the 

analysts to enhance the excerpts’ understanding. 
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The role of the third Counsellor is rather different from the other two because he is not in direct 

relationship with either the candidates or the juries. Each faculty has its own personnel (the so-called 

‘relais VAE’ or VAE units) in charge of these aspects while the staff of Counsellors in this Académie 

universitaire develops a set of tools for VAE (admission form, guidelines to the juries, guidelines to 

the candidate, admission criteria, etc.) and for communicating it (website, press book, etc.). This 

Counsellor is indeed part of a team of four - most of them work part-time on the project - and their 

activity is directed at two different universities (members of the same Académie). The VAE progress 

is therefore strongly dependent on the goodwill and the availability of the faculty intermediaries (the 

relais VAE) whose field of activity is most of the time quite large: some of them are professors, others 

are administrative staff in charge of guidance and counselling in their faculty, or even faculty 

secretaries.  

[9] It depends from one faculty to another: sometimes it’s a professor, sometimes it’s a 

secretary, sometimes it’s a guidance counsellor. They don’t always have time to handle 

it. They were not consulted. They were told: “We will give you the valorisation des acquis 

de l’expérience in addition to your ordinary job”. We try to get them to understand that 

our role is to relieve them [by helping them with procedures, tools, etc.] but in the short 

term it’s sometimes seen as a waste of time. We did organize the “Midis de la VAE”, 

regular meetings with them in the lunch hour, even though this has been put on ice for 

the moment. 

Given the strong heterogeneity, the overburdened charge and the self-rule of their public, the 

strategy developed by this team of Counsellors is to put procedural tools at relais’ disposal and to 

organise occasional meetings to mutualise experience in VAE. 

To sum up, as the job is quite new, the counsellors’ position is still under negotiation and varies from 

university to university. It depends on the organisation charter, on its internal culture, on the 

institutional priorities and on the alliances that the Counsellor forms in the field. 
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On-the-job building of professional competences  

As explained in the introductive paragraph of this case study, the position of the VAE Counsellor was 

officially created in French Community in September 2008 whereby universities obtained specific 

European Social Funding. Before it, a few faculties historically open to adult learners (for instance in 

Public Health, Education, Economical and social sciences) had some experience in integrating the 

former learning of their student into their admission procedures and global functioning. But the VAE 

project has been largely built by other actors and the links between the two processes are tenuous. 

The Counsellors had then to build a brand new position, taking advantage of their academic and 

professional background and developing their competences on-the-job.  

[10] I didn’t think it was as complex as it is in reality. I’m not at all put out, but I said to 

myself: “Well, that’s how vast it really is!!” Because there were no references about the 

job. So, there’s a job description, great… I went on the CIUF
8
 website, and I could see 

exactly what Valorisation des acquis de l’expérience means, I knew that, I already knew. 

But I didn’t realize how many transversal skills were involved in the job. 

Furthermore the lack of appropriate training in Belgium led the Counsellors to take part in a course in 

France despite the numerous differences between the Belgian and the French processes of informal 

and non-formal recognition in higher education. 

Five categories of competences are mentioned by the VAE Counsellors.  

1) Firstly the capacity to welcome and receive the VAE candidate and to build a relationship based on 

mutual trust with him/her. In this domain, the psychologist considers that her disciplinary 

background is very helpful: 

[11] After all, we’re dealing with people who have a past and of course often past 

experience which is different again to young students who are in their first year…and 

then you get those who feel they have to justify themselves and to explain why they 

hadn’t gone into higher education straight after school... these interviews last an hour 

during which time the person gives me an account of his/her life story up until then and I 

listen and get involved in an interview that is more a psychotherapy session... There you 

have it. And I’m pleased if that person can go home [with a better feeling]... I also know 

that he or she will make the best choice for him/herselves and that [s]he knows that 

[s]he has been heard and listened to... I know that perhaps for some of my colleagues in 

VAE counselling this is something they miss… they don’t have the right training.  

                                                           
8
 The Conseil interuniversitaire de la Communauté française (CIUF) is in charge of the coordination of the VAE 

Counsellors. 
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The difficulty resides in accompanying the candidate without challenging his/her autonomy or 

perverting the admission process: 

[12] The question is, just how far can you go in accompaniment? When people don’t 

understand, should I carry on any further? Doesn’t this mean I’m acting as a sort of 

‘nanny’ and am I not then distorting [the preparation and examination of] that person’s 

file? 

2) Secondly, the ability to « express » the story of a professional career in terms of competences 

which can be compared to the requirements of a specific curriculum: 

[13] Well, the first stage is really when we get to know each other. I take notes. And they 

don’t mention in their written file [certain things they talk about on this preliminary 

discussion]. You get the impression that they minimize certain things. So, I might say 

« What you’ve just said is very important…” and bingo, they jump to something else. In 

fact, what I really ask is « What exactly did you do… concretely, what was the activity? … 

So, you know how to do this or that?.... Yes? … » Then we try and translate that into 

skills/competences   

3) Understanding the different Masters’ degrees and their specific requirements is a third category of 

competences important for the Counsellor who wants to accompany the VAE candidate in his/her 

application. In this field they commonly require assistance from the faculties and need to activate 

their internal network. There is also a subtle equilibrium between preparing and presenting a 

candidate’s application to a jury and taking no part in the decision: 

[14] [I say to the jury] « You have the final decision, you are the ones who decide… It’s 

not because I’m presenting you with a case file that you should feel I’m forcing you in 

any way…” A Dean once said to me “Yes, I saw the decision made and I didn’t agree with 

it” and I said to him “ you didn’t have to agree”… but, well, it was, you know, as if 

somehow I’d taken the decision and he had co-signed it. 

And on the other hand you see yourself either as a defender of the candidate or not at 

all? 

Yes. Staying objective… but when I see, for example, that a jury is going to exclude a 

candidate rather hastily (I had this happen not so long ago with an overseas student)… I 

had the impression that the jury had given his CV a too cursory glance…. But I said 

“Come on, there’s this and there’s that. So, whilst remaining objective I would however 

like to point out that this person has a diploma [..:]” In fact, what I do is equip the case 
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file when the jury doesn’t take into account certain relevant elements.  The jury then had 

a different regard for the file: ‘Ok, we’ll look into it.” 

Obviously, in a case like that you could say I’m no longer neutral because I suppose what 

I should really do is just give them the file and let them get on with it.. But I also know 

that the juries are sadly lacking in the appropriate tools. 

4) Fourthly, in most of the cases, the VAE Counsellor has to develop judicial and financial 

competences as s/he is responsible for a process structured by the law (the Bologna Decree) and 

budget accountability (the ESF funding).  

5) Finally s/he should be a good communicator and negotiator because s/he has to promote the VAE 

process, which has been up to now quite a new process introducing major changes, in sometimes 

conservative contexts.    

[15] You also have to raise the awareness of the authorities. Some are interested in the 

VAE, on a pragmatic basis, because they think it will allow them to attract students, 

and/or from a humane point of view. Others are more “academic”, and they are not very 

positive, notably because of the problems caused by this sort of mix [between young and 

adult students] within the auditoriums. Others don’t want to ‘dumb down’ diplomas. 

These haven’t a clue. There are some worries in relation to engineers concerning the fact 

that these students wouldn’t have received a full, global instruction which they consider 

and uphold as a guarantee of quality for future employers. And some aren’t that keen on 

having more students... the current situation suits them very well. Finally, there is pure 

and simple protectionism. I tread very gently because it’s still a delicate matter. The idea 

here is to work with people who have a favourable outlook, to support quality outcomes 

so as to encourage an emulation effect. 

The job of VAE Counsellor is then multi-faceted. This case study introduces a kaleidoscopic view of 

the diversity of it in terms of professional career, position in the university and needed competences. 

In the future we intend to go deeply into the analysis of “soft” coordination between universities and 

the challenges for the future of VAE. 
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Excerpts of interviews (in French) 

 

[1] Je vais être assez simple, d’une part je souhaitais quitter mon emploi car j’étais à mi-temps. 

[2] J’ai souvent été travailler avec des adultes en reprise d’études et j’aimais beaucoup. Ce qui 

est tout à fait différent que de travailler avec de jeunes étudiants… 

[3] Pour la VAE, j’ai été attirée par la nouveauté et par le service à mettre sur pied, l’idée de 

partir de rien, je suis intéressée par l’inconnu. 

[4] Alors, c’est plus une question de valeur : c’est une question d’accès des études, d’égalité des 

chances. Des valeurs auxquelles je tenais et je tiens. L’enseignement de la seconde chance pour 

des parcours qui ne sont pas linéaires. Ça me touchait. 

[5] Ce qui est certain, c’est qu’au niveau stratégique, parfois, il faut savoir que ce sont des 

personnalités académiques qui ont davantage de poids que moi. […] Au début ça ne se passe 

pas si facilement ; ça dépend des facultés. Ils ne savent pas trop ce que c’est : « C’est qui celle 

là ?  C’est une administrative ? » 

[6] Moi, ma force, entre guillemets, c’est que je suis un ancien étudiant et que je connais 

l’institution de par mon ancien emploi donc je sais à qui m’adresser, à quoi je m’adresse en 

tant que conseiller. 

[7] Je suis extrêmement prudent et diplomate, j’arrive avec des solutions, même s’il y a des 

choses auxquelles je ne sais pas encore tout à fait répondre. 

[8] Dans certaines facultés, une lueur d’intérêt commence à apparaître. La VAE s’est révélée un 

point important aux Tables rondes pour l’enseignement supérieur, donc ils voient vers où le 

vent va. Mais il y a encore du boulot pour convaincre les gens sur le terrain. 

[9] Cela dépend des facultés : parfois c’est un prof, parfois une secrétaire, parfois un conseiller 

en orientation. Ils n’ont pas toujours le temps de s’occuper de ça […]. On ne leur a pas 

demandé leur avis, on leur a dit « on va te donner la VAE en plus ». Nous essayons de leur faire 

comprendre que notre rôle est de les décharger, mais c’est parfois perçu à court terme comme 

une perte de temps. On a organisé les midis de la VAE, des rencontres régulières avec eux, 

même si c’est un peu en sommeil pour le moment.  

[10] Je ne pensais pas que c’était aussi complexe que ce ne l’est en réalité. Pas déçue, loin de là 

mais je me suis dit « ha bon c’est donc tout ça ! » parce qu’il y avait très peu de références... 

C’est une description de fonction, c’est très bien… je me suis renseignée sur le site du CIUF, j’ai 

pu voir concrètement ce que c’était la valorisation, ça j’étais bien au courant mais je ne me 

rendais pas compte qu’il y avait autant de compétences transversales. 

[11] On a quand même des personnes qui ont un passé, bien sûr elles ont très souvent un passé 

derrière elle, ce qui est différent aussi des étudiants qui rentrent en première… et puis souvent 

il y en a qui ressentent le besoin de se justifier, et de m’expliquer pourquoi à l’époque ils n’ont 

pas fait des études…  mes entretiens durent une heure… où la personne m’explique sa vie parce 

qu’elle a besoin… et moi je l’écoute et je rentre dans un entretien plus psycho… voilà, et je suis 

contente si la personne repart… je sais qu’elle va faire aussi un choix qui sera le mieux pour elle 

et je sais qu’elle aura été entendue… je sais que pour peut-être certains collègues conseillers 

VAE c’est quelque chose qui leur manque… ils n’ont pas la formation... 

[12] La question, c’est : jusqu’où aller dans l’accompagnement ? Quand les personnes ne 

comprennent pas : est-ce que je dois aller aussi loin ? Est-ce que ça ne devient pas du 

maternage et est-ce qu’on ne fausse pas le dossier ? 
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[13] Mais donc la première étape c’est vraiment : on se découvre. Je prends des notes et ils 

n’en parlent pas dans leur dossier… Il y a des choses, on dirait qu’ils les minimisent. Ou bien [je 

leur dis] : « c’est très important ce dont vous parlez là… », et hop, ils rebondissent sur autre 

chose… […] En fait je demande vraiment : « Vous faisiez quoi concrètement ? … telle activité ?… 

donc vous savez faire tel et tel chose ?… oui…. ». Alors on essaie de traduire en compétences…  

[14]  

[Je dis au jury :] « Vous êtes toujours souverain, vous décidez… Ce n’est pas parce que je viens 

vous présenter un dossier que je vous mets un couteau sous la gorge… ». Il y a un doyen qui 

m’a dit « oui, j’ai vu la décision qui a été prise et je n’ai pas été d’accord avec ça »… et je lui dis 

« il ne fallait pas être d’accord »… mais… tu sais comme si… c’était moi qui avait pris la 

décision et qu’il cosignait 

Et tu te vois par contre comme un défenseur du candidat ou pas du tout ? 

Oui. En restant objectif… mais quand je vois qu’un jury par exemple va [exclure trop 

rapidement une candidature] (j’ai eu le cas dernièrement avec un étudiant étranger)… Je 

trouvais que la manière dont le jury regardait son CV était trop rapide… Mais je leur ai dit : 

« Mais enfin il y a ça, et ça. Donc, en restant objectif, excusez-moi, mais je voudrais quand 

même me permettre de vous montrer que cette personne a un diplôme […]. »  En fait ce que je 

fais c’est outiller le dossier quand je vois que le jury ne va pas [prendre en compte certains 

éléments]… Le jury a regardé autrement [le dossier] : « Ah oui, nous allons nous renseigner ». 

Là évidemment on va dire que je ne suis plus neutre parce que quelque part je devrais déposer 

le dossier et ils font ce qu’ils veulent avec.  Mais je sais aussi qu’ils manquent profondément 

d’outils, les jurys.  

[15] Il y a également la sensibilisation des autorités. Certains sont intéressés par la VAE, sur le 

plan pragmatique, parce qu’ils pensent que ça permet d’attirer des étudiants, et/ou sur le plan 

humain. D’autres ont un point de vue plus académique, et ils ne sont pas très positifs, 

notamment à cause des problèmes que peut poser la mixité dans les auditoires. D’autres ne 

veulent pas « brader » les diplômes, ceux-là ne comprennent rien à rien. Il y a aussi les 

inquiétudes par rapport aux ingénieurs, au sujet du fait que ces étudiants n’auraient pas reçu 

de formation globale, qu’ils considèrent et font valoir comme une garantie de qualité vis-à-vis 

des employeurs. Et tous ne sont pas très chauds à l’idée d’avoir plus d’étudiants, ça leur 

convient bien comme ça. Enfin, il y a le protectionnisme pur et simple. J’y suis allée très 

doucement, parce que ça reste très délicat. L’idée ici, c’est de travailler avec les personnes qui y 

sont favorables, de soutenir des réalisations de qualité, pour provoquer un effet d’émulation. 
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Survey interview guide 

Parcours personnel 

 

• Quelles sont les grandes étapes de votre parcours professionnel ? 

• Comment avez-vous entendu parler de la VAE ? 

• Quelle vision en aviez-vous avant de travailler dans le domaine ? 

• Cette vision a-t-elle évolué depuis lors ? Dans quel sens ? 
 
Formation et compétences 

 

• Quelle est votre formation initiale ? Vous est-elle utile dans le cadre présent ? 

• Avez-vous suivi des formations complémentaires en rapport avec votre métier de conseiller ? 
Si oui, lesquelles ? Dans quelle mesure vous ont-elles paru pertinentes ? 

• Quelles sont les compétences qui vous paraissent nécessaires pour exercer le métier ? Par 
quelle(s) voie(s) est-il possible de les acquérir d’après vous ? 

 
Statut et rôle dans l’université 

 

• Sous quel statut avez-vous été engagé ? Ce statut a-t-il connu des évolutions ? Quels sont les 
avantages/inconvénients de ce statut ? Exercez-vous d’autres activités en parallèle ? 

• Quels sont les rôles du conseiller en VAE d’après vous ? Sur quoi portent ses décisions ? 

• Ce rôle est-il formalisé dans des textes (procédures, règlements, etc.) ? 

• Quels sont vos principaux interlocuteurs au sein de l’université ? 

• Des processus VAE existaient-ils déjà au sein de l’université avant votre arrivée ? Des 
articulations ont-elles été réalisées entre anciens et nouveaux processus ? Sous quelle(s) 
forme(s) ? 

• Dans quelle mesure votre rôle est-il clairement perçu par vos interlocuteurs au sein de 
l’université ? par les candidats à la validation ? 

• Par qui le pilotage du projet VAE est-il exercé ? Comment qualifieriez-vous votre degré 
d’autonomie en tant que conseiller ? Selon quelles modalités un contrôle est-il exercé par les 
autorités ? Des objectifs et des indicateurs vous ont-ils été assignés ? 

 
Fonctionnement en équipe  

 

• Dans votre Académie, existe-t-il une répartition des tâches au sein d’une équipe VAE ? 

• Le cas échéant, comment cette répartition des tâches a-t-elle été effectuée ? 

• Cette répartition des tâches et-elle formalisée ? évolue-t-elle ? 

• Par quels processus les décisions sont-elles prises ? Quelle est la fréquence des réunions 
d’équipe ? Quels sont les modes de communication les plus communément employés ? 

 
Relation aux candidats 

 

• À quelle fréquence êtes-vous en contact avec des candidats à la VAE ? 

• Comment présentez-vous votre rôle à ces candidats ? 

• Comment qualifieriez-vous les rapports que vous avez avec les candidats ? [rapports 
d’évaluation, de soutien, de service, etc.] 

• Dans quelle mesure la procédure d’accueil et de suivi des candidats est-elle 
informelle/formalisée ? 

• Existe-t-il des procédures d’évaluation par le candidat du processus VAE ? 
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Relation au jury 

 

• À quelle fréquence êtes-vous en contact avec les jurys d’étude ? 

• Comment leur présentez-vous votre rôle ? Dans quelle mesure avez-vous le sentiment que ce 
rôle est bien compris/bien perçu par les membres de ces jurys ? 

• Comment qualifieriez-vous les rapports que vous avez avec les jurys ? À quoi attribuez-vous 
les difficultés éventuelles ? les réussites ?  

• Dans quelle mesure la procédure de travail avec les jurys est-elle informelle/formalisée ? 

• Recevez-vous une évaluation des procédures VAE par les jurys ? 
 

Relation à la Plate-forme VAE 

 

• Quelle(s) fonction(s) la plate-forme remplit-elle de votre point de vue ? 

• Quelle est votre perception du rôle de coordinateur dans ce cadre ? A-t-elle évolué ? 

• Par quels moyens les membres de la Plate-forme sont-ils informés ? 

• Quel lien entre la coordination qui s’effectue à ce niveau et les autres lieux de pilotage (au 
sein de votre université, au sein de votre Académie) ? 

 

Financement 

 

• Quel est le type de financement qui sous-tend le poste de conseiller en VAE dans votre 
Académie ?  

• Quel est l’effectif salarié engagé sur ce projet dans votre université/académie ? 

• Quels sont les avantages de ce type de financement ? 

• Quels en sont les inconvénients ? 
 
Enjeux 

 

• À quelles questions/défis avez-vous été confrontés dans le cadre de la mise en œuvre de la 
VAE ? 

• Quels en sont les grands enjeux et les grands débats d’après vous ? 

• En quoi le dispositif actuel est-il bien adapté/moins bien adapté à ces défis d’après vous ? 

• Comment voyez-vous le développement de la VAE dans le futur ? 
  


